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1.   Introduction

1.1  Outline of rationale for project 

The Memorandum on Lifelong Learning defined three modes of learning:
� Formal education that takes place in education and training institutions,

leading to recognised diplomas and qualifications
� Non-formal education that includes all learning activities that do not lead to

formalised certificates and that are provided in a wide variety of organisations:
companies, non-profit making associations, private training companies, trade
unions, political parties and so on

� Informal education that takes place in everyday life and is not necessarily
intentional.

The Memorandum continued: ‘Until now, formal education has dominated people’s
thinking, shaping the ways in which education and training are provided and
colouring people’s understandings of what counts as learning’. But if we accept that
the spaces in which individuals develop are more and more ‘intelligent’, if we accept
that the activities they undertake, whatever they are, require more and more reflexive
responses (even if they are unconscious), we have to accept that these spaces and
these activities have an educational dimension.  Clearly, not all the spaces and
activities offer the same opportunities for ‘education’ but they all play some role in
the construction of ‘knowledge in action’.  Thus it has become essential to recognise
the diversity of learning spaces and their contribution to individual lifelong learning
and development.

The second important point in the Memorandum is the complementarity between the
3 modes of learning.  It stresses that this is particularly important in a lifelong learning
perspective and that it is essentially a structural and cultural issue since these factors
underpin the educational system and the hierarchy of knowledge that they imply.  If
we approach the issue from the point of view of the individual, all individuals,
whatever their early educational qualifications or personal and career situations, carry
out their own synthesis of the different categories of knowledge and, using their
diverse and multi-dimensional learning, construct a representation of the world, seek
to influence their everyday lives and their working lives, and to respond to (mostly
unanticipated) events. 

Lifelong learning is therefore both diverse in its settings and sources but also
complementary in its various forms.  Within an expanding Europe and a context of
rapid economic change with the arrival of the knowledge society, new arrangements
are necessary to accommodate and promote lifelong learning and it is these trends that
have promoted a growing interest in the accreditation of non-formal and informal and
in the spread of the idea from the margins to the mainstream of European debate and
policy activity.

Socrates has promoted the testing and development of a system, now widely
established, for the transfer of credits between HE institutions (ECTS) and in the adult
education/Grundtvig strand further work has been undertaken in a variety of settings.
In Leonardo, again with a view to transferring the value of learning, a range of
methodologies and tools have been created and tested to recognise competence and
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aptitudes acquired in continuing education and training but also in the workplace as
part of professional and work activity.  The Youth programme has emphasised
informal learning and the social competences needed to be an active citizen and to
fully participate in the world of work.  In addition, a number of national initiatives are
in progress with different approaches and different centres of interest.  The purpose of
the project is to draw on these experiences to establish whether it is possible to
construct a trans-institutional European framework for the accumulation and transfer
of ‘credits’, encompassing different forms of knowledge, skill and aptitude, at all
levels, wherever and however these were acquired.
 
1.2  An outline of the project

The project work is being undertaken in 3 phases :

(i)        A review of the state of the art at European level – April 2002 – October 2002: 

collection and analysis of documents, analyses, reports, project experiences in
Socrates, Leonardo and Youth, relating to ECTS, APEL, forms of certification
and recognition.

(ii) An analysis of needs – November 2002 – March 2003: a survey by a team of
researchers in each of 5 countries of the needs and expectations of 4 key
groups of stakeholders – political and policy decision makers, social partners
(including trade unions and enterprises), providers of education (universities,
vocational training organisations, voluntary sector etc), and
experts/organisations that understand the needs of individuals. The team of
researchers will also review the relevant legislation and regulations in this
field.

(iii) Proposals for the future – April – July 2003: the production of the final report
and proposals for the future including a Eurpean architecture for a new
integrated system, the process by which this may be achieved, a set of tools
and methods to implement it, and a specification for pilot projects to test it.

2.      Objectives and activities in phase 1
 
2.1 Objectives

(i) To continue and strengthen the reflection on the developments identified
above and on their impact in the short and medium term on educational
practice, and to promote common understandings among the partners in the
project.  To develop the analysis of the key issues underlying the project and
the articulation between them: the concept of ‘credit’ and the way it is
operationalised in formal, non-formal and  informal learning;  the idea of
‘integration’ (ie taking account of different modes and locations where
learning is acquired); the methodological principles that should underpin the
tools to be constructed for identifying, making explicit and evaluating
learning; the notion of ‘transfer’ between institutions, levels, countries; the
idea of ‘accumulation’ and of an ‘individualised professional pathway’ within
the context of lifelong learning.
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(ii) To assemble, describe and analyse the most important and relevant
experiences in the Socrates, Leonardo and Youth programmes, in the analysis
and comparative work already undertaken, and in the initiatives underway at
European and national level to construct transversal approaches. Assemble and
analyse national initiatives that might provide useful insights and ideas for
further work.  Identify any and all experience that might inform the work of
the project.

2.2 Activities

The first phase aimed to achieve the two objectives set out above and consisted of
five steps:
� Exchange between the partners to develop common understandings of the

underlying themes and the key concepts that we have identified.  A glossary will
be produced defining the concepts and the way they articulate one with another

� Collection of documents, reports, dossiers, studies and examples from each of the
partners and their members

� Locate and collect any other existing materials on the theme: reports and studies
commissioned by the EC, conferences proceedings, …..

� Discussion with individuals and institutions that have already undertaken
initiatives locally or nationally which have addressed the issues in this project
(integration, transversality, ….)

� Preliminary analysis to identify the potential contribution of existing and previous
work to the elaboration of an integrated approach:

o Analysis of the documentation collected
o Description and analysis of arrangements had a national or European scope 

o Description and analysis of significant experiences/practices
o Analysis of tools developed and their results

Special attention was given to the analysis of the principles, the methods and the tools
that have been used in the implementation of ECTS and in the recognition or
accreditation of prior individual, social, experiential and/or work-based learning.

3. Management of the project

EUCEN as the lead partner is responsible for the overall management and co-
ordination of the project.  The EUCEN Steering Committee provides a monitoring
and review function, receiving reports from the Executive Secretary Pat Davies, the
co-ordinator of the project, and providing advice and support.  The EUCEN Steering
Committee has met four times during the first phase of the work and the project has
been discussed at each meeting:
� 15 May 2002 – Pecs – Initial report
� 21 July 2002 – Lille – Review of workplan and overall strategy
� 6-7 September 2002 – Lille – Preliminary report and workplan
� 17 October 2002 – Update on phase 1 and discussion of phase 2

The Project Steering Group met on 30 April 2002 to clarify the roles of the various
partners and approve the workplan.
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The Project Group met 3 times during the first phase to review and progress the work:
30 April 2002, 22 July 2002 and 4 October 2002 
4. Methodology and work undertaken  

4.1   The activities outlined under 2.2 above were divided amongst the partners
according to their area of expertise and their networks: EUCEN collected information
about the university and higher education sector activities, across Socrates and
Leonardo programmes and other initiatives; EAEA focussed on the adult education
sector and Socrates adult education/Grundtvig projects; AEFP was responsible for the
vocational training sector and the Leonardo projects; FIEEA was responsible for the
youth sector and youth programmes; and SEFI for developments in the engineering
sector. Each partner contacted all its members for information on projects and
activities and each undertook systematic searching of the various EU and other
funding programmes; a summary of these activities is included under each section
below.  We have taken a very broad and inclusive view of our task, including in this
first phase activities labelled recognition, accreditation, validation, certification and
informal and well as formal approaches to valuing learning (we discuss these termsa
and activit5es in detail in section 6).  A key criterion for including projects in our
review was the existence of some feature of the project that might be relevant to the
development of a European architecture.

4.2   A database has been set up to catalogue all the projects and initiatives identified
using a standard record that gives the contact details for the co-ordinator and other
key relevant information about the project.  The template for the database record is
attached as annexe 1.  At the time of writing the database is on the internal part of the
website, open only to partners as we are still entering the documents and project
information details; when this has been done (by the end of January 2003) it will be
put on the public part of the website.  However, we will continue to collect and enter
new items of interest throughout the life of the project. 

4.3   Bearing in mind the overall aim to design a European architecture for the transfer
of learning from non-formal and informal to the formal domains, we developed a
simple template (une grille d’analyse) for analysing the key features of each project or
document and for identifying any that that might be useful or could be adapted to a
Europe wide set of arrangements. This is attached at annexe 2.

4.4   A project website has been established with key documents about the project and
this will be added to as events take place and as the work of the project progresses.
The papers for each seminar and a report of each event will be put on the site as will
the detailed results of each phase of the work – the catalogue of projects from phase 1,
the country studies of phase 2 and the final report.  Throughout phase 1, all the
partners have disseminated information about the project to their members through
their website, newsletters, conference activities and so on.  In addition, the co-
ordinator has been invited to a number of events to present the project and/or to hear
about other projects in this field.  A list of these is included in annexe 3.
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5.    Results of phase 1

5.1  Vocational training and Leonardo projects

5.1.1 Summary of projects identified and contacted  (detail in annexe 4)

A key source of information is the work known to AEFP through its members and
various activities; the national Leonardo agencies were also contacted for national
initiatives; in addition systematic searching of past and current Leonardo projects was
undertaken.  

For completed projects a number of sources were particularly relevant:
�  The synthesis report by the National Labour Institute, which analysed 62

Leonardo projects that were undertaken in 1995-8.  These projects aimed to
develop methods for the identification, accreditation, recognition, and validation
of non-formal learning and for making explicit and transparent competences
acquired in the workplace and through non-formal vocational training.

� Analysis of a Leonardo project led by AEFP that attempted to develop a common
model for the recognition and/or certification of work related competences.

� Analysis of a pilot project on arrangements for the certification of vocational
competences undertaken for the Ministry of Employment in France.

 
For current projects the Leonardo database was searched using keywords:
transparency, validation, accreditation, recognition of competences.
� For 1999, 14 projects were identified and attempts were made to contact each of

these projects – in general despite repeated e-mails and phone calls no fruitful
contacts resulted.  

� For 2000 and 2001, 20 projects were identified and contacted; 9 of these were
selected as relevant.  Of these nine, 4 are aimed at specific target groups with
accreditation as a means of insertion and promotion into and at the workplace 3
focus on the recognition of knowledge/skills  acquired in the workplace for the
purposes of mobility, and 2 focus on the transparency of the systems by a
comparison of the arrangements and of the role played by the various actors. 

5.1.2    Key points from the projects we have reviewed
All countries are at a very different stage of development in terms of
accreditation/recognition and linked arrangements.  Some have not begun to work on
it but have done considerable work on reviewing and revising their vocational
qualifications framework for example in order to streamline, harmonise, or modernise
them. In transnational projects it is clear that very different approaches to testing and
piloting ideas of APEL were undertaken in different countries and different sectors.
The Commission has itself undertaken work to collect information about national
policies and initiatives in all the member states, EEA and candidate countries (see
under 5.6 below) 

From the projects and debates that we have identified, there is considerable agreement
about the need for greater transparency in national systems of qualifications as a
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frame of reference for mobility but also for the valuing of learning within a particular
country.   It has also been argued that a policy framework is required to formulate the
objectives of a qualification system and an recognition system.
Despite these differences, a number of clear messages and considerable consensus
about the benefits of developing accreditation/recognition arrangements come through
from most of the projects:

� Alternative approaches such as accreditation/recognition of non-formal
and informal learning enrich and enhance existing arrangements rather
than supplanting them

� The actors involved often see such approaches as a catalyst for renewal
and development of the curriculum and the means of delivery more
generally as well as a new route to qualifications for individual learners. 

� A methodology for accreditation can be transferable across occupational
sectors and countries, albeit with some adaptation

� The combining of different kinds of qualifications, competences and
experience – formal, non-formal and informal - makes the whole system
infinitely more flexible.

� There is a need to involve the social partners and give them a real role in
the process

� The rooting of accreditation arrangements in the system of work, the
flexibility that they provide and the rapid response that they make possible,
together enable qualifications to be re-articulated to changes in work and
this can contribute to better recognition in the labour market. 

� Accreditation of non-formal and informal learning does promote access for
new groups to qualifications – it can meet a social demand.  But at present
that social demand is still weak. 

� Transparency of qualifications is necessary but not sufficient for the
accreditation of non-formal and informal learning. 

� The European system of five levels does not seem to have been challenged
in the transnational projects (although some countries start at 1 and
progress to 5 and some start at 5 and progress to 1, which is a source of
some confusion).  However, in the Bruges process meetings, there has
been at least one suggestion that the 5 levels are not adequate and need to
be reviewed.  

� Accreditation of competences acquired in the workplace represents a real
recognition that lifelong learning exists and that it has value

5.1.3     Some key recommendations have emerged:
� An accreditation system should be referenced to occupational standards

and descriptors rather than the training curriculum 
� Performance criteria need to be developed for each competence identified

in the occupational standards and descriptors
� Accreditation arrangements must take account of existing arrangements for

qualifications at national level and must respect national norms and
regulations  

� A tri-partite approach (employers, social partners, and private and public
education and training providers) is necessary in operational terms to
ensure that information about the particular work experience or work
situation is up-to-date but also in strategic terms to ensure consensus and
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legitimacy for the activity and the qualifications awarded in this way.
Some would add that the interests of individuals should be of high priority.

� Quality is an issue in many quarters and the concern focuses in particular
on:  the quality of the assessment procedure and documentation since this
is at the heart of the legitimacy of any accreditation arrangements; and on
the conditions necessary to bring together quality systems prevalent in the
education and training organisations with those of the workplace. 

5.1.4 Broadly three stages are recommended in accreditation arrangements
� Initial needs assessment with the candidate: this should involve a

preliminary assessment of the candidate’s skills in relation to his/her
career/job intentions and aspirations (a career plan/project) and a
comparative analysis of the candidate’s profile in relation to one or more
employment possibilities

� The preparation and development of a portfolio of competences with
evidence of relevant experience and of the mastery of the corresponding
competences

� The assessment of the portfolio and the accreditation of the skills and
experience in accordance with the agreed rules and regulations– this may
be a one-off or a two stage process.  It may be that the whole
module/qualification is awarded or that part is awarded with
recommendations for supplementary training before a final assessment and
accreditation is made

5.1.5 Tools
The key tool that has been and is being developed in some vocational areas and in
some countries is a set of occupational definitions with a description of the different
competences required to carry out the activities associated with a particular job.  The
competences identified can then be turned into a unit/module of a qualification that
can have credibility and value in the labour market and provide a frame against which
individual competences acquired through non-formal and informal means can be
accredited and accumulated into a vocational qualification.  Tools for the assessment
of those individual skills and competences focus on an examination of the evidence
for the skills or an observation of the candidate exercising them, either in a real or a
simulated work situation.  A number of examples of these tools have been identified
in the projects reviewed.  However, although we have obtained reports including
some principles, guidelines and recommendations, in general it has been difficult to
obtain examples and/or copies of tools from the projects.

5.1.6 Transparency tools
Although transparency alone is not sufficient for the accreditation of learning, a
number of the tools that have been developed for promoting the transparency of
qualifications in the vocational training sector could be useful and could form part of
a European toolbox.  This does not seem to have happened in Leonardo transnational
pilot projects to date as far as we can see.  However, since they are increasingly used,
understood and recognised by training organisations, employers and social partners
this would seem to be desirable.  The tools we have in mind are:

� The European CV – a comprehensive standardised view of the education
attainments and work experience of an individual including languages
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competences, work experience, education and training background, additional
skills and competences acquired outside formal training schemes

� ‘European pathways for training’ and ‘Europass training’ are standardised
forms to describe and attest to training undertaken in another member State.

� The Certificate Supplement (a Council of Europe initiative) – a detailed
description of the qualifications acquired by the individual holder of the
certificate including the skills and competences, the range of occupations
accessible with the qualification, the awarding and accreditation bodies, the
level of the certificate, the different ways of acquiring it, the entry
requirements and access opportunities to the next level. 

None of the documents has been particularly designed for the purposes of
accreditation of non-formal and informal learning but they are available and agreed
upon and could be used to assist candidates in putting together their portfolio of
evidence to support their claim for accreditation. They have also been designed
mainly to attest to formal training but they could be reviewed to ascertain whether
they could be adapted or modified for use in relation to non-formal and/or informal
learning and therefore could be part of a European toolkit – albeit one that requires
testing in practice.

5.2    The university and higher education sector 

5.2.1   The universities and higher education institutions have been involved in
projects on this theme across the range of EU funding programmes: Socrates
Erasmus, adult education and Grundtvig;  Leonardo; Targeted Socio-Economic
Research (TSER); Telematics; and other ancillary programmes.  All members of
EUCEN and SEFI were contacted for information about projects and a number of
projects led by the networks or key member of the networks were identified.  In
addition, systematic searching of the relevant funding programmes was undertaken.
Here we present some of the key features that might be useful and adaptable to a
Europe wide system and some examples of projects that have developed particular
tools or take a particular approach (more detailed list in annexe 5)
 
5.2.2 The European Credit Transfer System – ECTS
Part of the project brief was to explore the possibility of using ECTS as part of a
European architecture for the transfer of non-formal and informal learning into the
formal sectors.  ECTS has a number of key features that are significant for this
purpose:

� It is well established: 145 universities in the pilot (1988-95); 74 added in
1996-7 (including non-university sector HEIs); 772 more institutions applied
in 1997-8 and a further 290 in 1998-9 (including 60 from associate countries).

� It has a common currency for measuring the volume of learning based on
student workload rather than contact time: 60 credits represent the workload of
one academic year, 30 credits represent the work of a semester and 20 of a
term; 1 credit is 25-30 hours of work.  

� A common grading scale for indicating the students marks
� The information package is a standardised list of information about the

institution, administrative procedures and course descriptors including
assessment procedures and marking scales.
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� The learning agreement describes the programme of study abroad and is
drawn up by the individual student and the institutions before the student
travels

� The transcript of records show the learning achievement of the student prior to
and after the period of study abroad – with the number of credits achieved, the
local mark and the ECTS equivalent for all the courses undertaken.  

In addition, there is the Diploma Supplement, developed under the auspices of the
Council of Europe, which is the equivalent of the Certificate Supplement in the
vocational training sector.

Several of these features might be useful for a European architecture for the
accumulation of learning from different domains – non-formal and informal as well as
formal:

� The currency of credit based on workload. While this is quite a crude
quantitative measure it nevertheless shifts the focus of the learning away from
input and teaching and towards the learner and learning. the fact that it is an
approximation of the average workload means that it is a fairly flexible
concept.

� The information package with details of courses – this might be the basis of a
map of the qualification that could be used for matching the candidate’s prior
learning.

� The learning agreement – this might form the basis of an agreement between
the assessor(s) and the candidate about what supplementary learning needed
to be achieved for the award of further credits (gaps that needed to be filled)
or to complete the qualification.

� The transcript of records and/or the Diploma Supplement – these might be
able to be adapted to record non-formal education and training that takes
place outside the higher education institution. 

There are however, a number of features that would be problematic:
� The information package is not necessarily in a form that would facilitate

mapping and matching of learning  - for example it is not expressed in terms
of competences or learning outcomes although this it is beginning to shift in
that direction

� The ECTS marking scale is norm referenced and a set of procedures for the
accreditation of non-formal and informal learning requires a criterion
referenced scheme since it is individual – there is no cohort.

� ECTS does not include a concept of level (other than the Bologna accord for
first, second and third cycle diplomas) and an APEL system would require a
more refined/detailed definition of level since candidates would not
necessarily have acquired learning in the order that it is delivered in the HE
course or complete units/modules. It has been argued that if qualifications are
described in terms of learning outcomes that reflect the level of the learning,
no framework of levels would be necessary.  However at this stage, it seems
likely that such an arrangement would either be too imprecise to differentiate
between different levels of achievement or it would be too complex with very
many learning outcomes defined in great detail.

5.2.2 University projects and activities
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We have identified these projects as ‘university projects’ since they are co-ordinated
by universities but most of them have partners in other sectors and the work should
not be seen only as located in or carried out by universities.
 A number of Leonardo projects on this theme have been and are being undertaken by
universities.  In 1995-9 a project entitled EUROVALIDATION compared existing
arrangements in universities in France, England, Scotland and Spain and attempted to
support the development of the tools and practices at institutional level through the
exchange of experiences.  A series of models of practice and guides for teachers and
candidates were developed as examples of tools that were in use in the partner
institutions.  This project is an early example of what seems to have become a fairly
typical format for the pilot projects: an account of the activities, tools and practices of
each of the partners, a sharing of experience and comparative work, an analysis of the
various models and approaches, the development of guidelines and handbooks for
practitioners, managers and learners, and recommendations to institutional and
national policy makers.

Two Leonardo projects led by universities have taken a rather different approach:
Tacit forms of key competences for changing employment opportunities (1998 –
2001); and a follow-up project: Transnational Methods and Models for Self-
Evaluation of Non-formal Personal Competences (Self-evaluation) (from 2002) is
developing a bottom-up approach aiming to enable people to discover their own
competences, to make them visible and to make use of them with respect to new
employment opportunities, including finding chances for self-employment. It is
concerned to promote self-evaluation as a means to support people into evaluating
their own possible competences.
 
In the Socrates programme (adult education and Grundtvig), there has been at least
one project with a focus on the accreditation of non-formal and informal learning each
year recently. In 1996 –9 – ‘APEL – Assessment of Prior Experiential Learning’
focussed primarily on the institutional arrangements and a more recent project (2001-
2), ‘Social inclusion through APEL: A learners’ perspective’ has, as its name
suggests, investigated the experience of the candidates who had been through an
APEL procedure.    Another Grundtvig project in 2001-2, ‘ECTS-LLL European
methodology for the accreditation of prior experiential learning in lifelong learning’,
is attempting to use ECTS as part of a set of tools and procedures in 4 professional
areas: law, management of schools, nursing and computer technology.  In addition, a
number of other projects have touched on this theme rather more obliquely. 

In the TSER programme, one project – University Adult Access Policies and
Practices across the European Union – included the accreditation of prior learning as
part of its investigation and in its conclusions argued that there is a need for much
greater flexibility at the point of entry and in the courses on offer in higher education
institutions in Europe.  It pointed out that entrance examinations represent a major
barrier for many adults and the use of accreditation of prior experiential learning
would greatly enhance access across all member states. Another TSER project –
COMPETE - set out to investigate the feasibility of using ICT for accreditation and
related purposes (see 5.2.3 below)

5.2.3 ICT initiatives
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Two particular projects are relevant here: CREDIT (Telematics applications) and
COMPETE (TSER).

CREDIT – Capabilities Registration, Evaluation, Diagnosis and advice through
Internet Technology  (www.eurocredit.org) - was a project funded through the
Telematics applications programme and was designed to demonstrate the feasibility of
an assessment and accreditation system for three target domains (software
engineering, first level management and childcare) within a generic architecture to
allow the incorporation of new domains.  It is accessible through the internet using a
standard browser and provides a web-based environment.  The project identified the
generic elements of a competency-based assessment process as the backbone of the
architecture and tools that it created; this provides a general framework which is
applicable to many different learning domains and situations.  Within this framework
four tools were developed: a skills matching tool allowing a subset of knowledge and
skills to be assessed against an evidence tool allowing evidence to be collected and
put in an electronic portfolio, an advice tool, showing different possible learning
routes and a knowledge tool referring the user to existing training materials specific
to his or her needs.  Evaluation showed that the greatest potential of the CREDIT
system resides in its generic functionality, which makes it adaptable to many different
contexts.  Following the end of the project, it is at present being developed for the
private sector with corporate organisations, however it does have the potential to be
used much more widely as an accreditation tool for education and training
organisations.

COMPETE – Competence Evaluation and Training for Europe – combined a research
element and the development of tools.  The research identified a number of results
that may be relevant to the purposes of the Transfine project.  In particular: 
� In-migration to the EU from ‘external’ countries has consistently run at a far

higher level than inter-EU migration and thus migration and labour mobility is
inherently ‘localised’ in nature; and there was no evidence that these patterns will
change dramatically over the foreseeable future (although the project report does
not consider the implications of the further expansion of the EU).  

� Employers were far more interested in how ‘soft’ skills and competences (such as
‘personality’, ‘experience’ and ‘cross-job skills’) are represented than in how
formal qualifications are accredited and ‘cross-walked’ across different
occupational and skills classifications systems.  

� Any skills database and ‘portable personal skills media’ (some form of smartcard
recording an individual’s skills profile) should be transparency based, providing a
means for individuals to move from one environment to another, rather than a new
standard replacing national qualifications and standards.  

� The creation of a system for the recognition of prior and non-formal learning is
the same as changing the social definition of skills.  This cannot purely be done
through formal decrees and legal changes, but it must include systematic and
transparent communication between those central to the social definition of
competencies and skills.

� Rather than concentrating effort in effecting what is beginning to look like an
unachievable ‘top-down’ standardisation system, a decentralised, bottom-up
approach to the validation of skills is necessary.

http://www.eurocredit.org/
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� There was a clear call from employers, large and small, for a focus on
‘behavioural’ rather than ‘occupational’ competences; the recognition of informal
and on-the-job learning and the need for transparency rather than standardisation.

� There was a clear consensus in some case studies that beyond the occupational
sectors that require legally-certificated credentials (for example physicians) the
main issue for employers is not what qualifications you have but what experience
you have (although there is a growing recognition that training is important), and
that systems to make intelligible the different cultural and legal constructions of
qualifications are necessary.

The project went on to develop tools for a number of different scenarios: elicitation
tools to help users define their specific skills needs, diagnostic tools (for example to
conduct skills audits) representation tools (for example to produce a skills profile)
decision analysis and support tools (for example to help users make a choice between
job options), a data warehouse (containing data on jobs, labour market information,
on-line assessment systems, skills data), and user profiling tools to match user needs
to the information contained in the warehouse.  Most of these tools are aimed at
corporate needs for labour market analysis, occupational profiling and information on
evolving skills gaps, but there may be elements for example the tools for checking
authenticity and value on-line, which a European accreditation framework could use;
and a digital CV is being developed, that might also be useful.   

5.2.4 Engineering projects
A number of relevant projects have been carried out by SEFI and engineering schools
or engineering departments of universities. In particular:
� ‘TESS – Testing engineer’s Skills in Statistics’ – a Socrates project first funded in

1998 which developed software containing a self administered test of statistical
skills at 4 levels: 0 for beginners, 1 - basic knowledge, 2 – 2 years at university
level, 3 – completed university studies. It can be used by any individuals seeking
to assess the level of their skills for accreditation or for identifying further
training. 

� ‘Eurorecord – A competence management tool for professionals in the
engineering industry’ – a Leonardo project.  This project developed a
professional record of achievement designed to help engineers manage their
professional development and their career.  It included planning learning and
record the achievement against that plan; it focussed on learning outcomes within
a generic competence framework and was interactive.  It was based on the notion
of professional competence and expert performance including reflection and
knowledge transfer from one domain or situation to another.

� ‘The professionalisation of graduate engineers’ - a  Leonardo project 1997-2001.
this project found that non-formal and peer group activities at the workplace were
consistently regarded as the most valuable source of learning but that the
professional logs in use to record that learning were not seen as useful.

Clearly here there is no space to do justice to these projects and it seems that they are
now mostly dormant since the projects were completed (as is often the case with pilot
projects).  However, there are some tools developed that are still available and some
lessons learned that will be useful in developing a European architecture.  The
Eurorecord may be an appropriate tool that other sectors could adapt for example and
the methods of self administered tests may be helpful in other contexts.  However, it



15

is also clear that the perspectives of the professionals and of the learners do not
always accord in respect of the tools in use.

5.2.5 Some key issues and recommendations that have been proposed from the
university sector:

� More explicit reference should be made to the accreditation of non-formal
and informal learning in national policies for lifelong learning.

� National networks of accreditation co-ordinators and practitioners should be
supported.

� Universities and higher education institutions need to have clear policies for
the accreditation of non-formal and informal learning, supported by staff
development and organisational structures to promote and lead the
development of processes and procedures across the institution.

� The accreditation of non-formal and informal learning needs to be referenced
in a wide range of university documents (e.g. mission statement, quality
assurance procedures, advice and guidance facilities) not just specific
documents.

� New funding sources and new ways of using existing funding sources need to
be mobilised for this work. 

� The accreditation should be rooted in a personal development plan or
professional project of the candidate and therefore it must be part of a wider
service of advice and guidance for professional development and learning
support offered by universities.

� The assessment process should be a dialogue between assessor and candidate
not a formal examination; it should be developmental and formative not
summative.  The result should be accreditation of prior learning and a
forward plan for further learning, not just standard courses available in the
university but other forms of learning experiences (eg work-based activities,
special seminars) 

� The preparation of a portfolio is not necessarily a completely individual
process, although part of it must be there is space also for group activities
that provide a supportive peer group.  The accreditation process should foster
solidarity and networking between the candidates/learners.

� Accreditation of non-formal and informal learning in the university sector
does not seem to be addressing the problem of social exclusion – it seems to
be used by adults in higher socio-economic groups and relatively stable
employment.  Efforts need to be made to change this (and several projects
have recommendations about how this could be done).

� Some universities restrict the accreditation to formal and non-formal learning
and do not take into account informal/experiential learning.  Practitioners
frequently argue that it should include all forms of learning. 

� User friendly ‘learner guides’ should be a first step and widely distributed to
non-traditional groups in innovative ways to encourage them to apply for
accreditation pf their learning.  Learner guides should be accessible, clear,
without jargon, comprehensive

� Even in countries where the accreditation of non-formal and/or informal
learning has been in operation for some time, there are some institutions and
many individuals who do not engage with the idea.  The reasons are complex
– technical, philosophical, hierarchies of knowledge, ideology, lack of
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resources, lack of confidence, fear of loss of quality and so on.  More work
needs to be done to address these reasons directly.

� Since the accreditation of non-formal and informal learning represents a
change in the social definition of skills, setting up such arrangements must
include systematic and transparent communication between those players
who are central to the construction of that definition: education and training
institutions, employers, social partners, politicians and government officials. 

� Such a system can only be achieved by a de-centralised bottom-up approach
to development

� A balance should be struck between on the one hand the formality of the
accreditation process necessary to ensure rigour and quality and on the other
the flexibility to meet the needs of the candidate; and it should allow enough
space for the professional judgement of the assessor.

� A number of tools have been developed that become dormant when project
funding ends – ways should be found to embed these tools, update then and
share the experience with other sectors.

5.3 Youth and voluntary sector

5.3.1   A report from the European Youth Forum (1999) on non-formal education
found that there were mixed feelings towards the process of recognition of non-formal
education.  The majority of youth workers were in favour of young people being able
to use the achievements they had attained though youth activities but there were also
those who envisaged threats and dangers in recognition fearing school-like assessment
procedures, over-bureaucratisation and losing the spirit of freedom to choose.  Actual
developments depend very much on the region and the national context – in some
places dialogue between the education authorities, youth organisations and other
stakeholders has resulted in concrete arrangements, in other dialogue hardly exists or
is at the early stages of development.  Among one of the key recommendations of the
report in relation to recognition was to listen to the voice of the youth workers and the
young people.  Similar concerns and issues surfaced in the work of this project.

5.3.2   A slightly different approach to the work of this project was undertaken in the
youth and voluntary sector since the term ‘non-formal’ covers many different forms
of organisations and a huge variety of fields of activity and size and scope.  In
addition by their very nature many of the experiments and experiences either have not
been written up at all or they exist in the form of ‘witness statements’, many of which
are weighed down by internal struggles over values and strategy. Those that have
been written up are often archived and not embedded in planning and future
development. The focus of the work has therefore been on those activities that are part
of a collective process, taking place relatively slowly but with continuity and more
strategic objectives rather than those that are responses to short term contingencies
and circumstances.  We have also worked through organisations that are structured at
a national level and have international contacts (see annexe 6) and on personal
contacts and interviews with key players in these organisations.  In addition, we are
conducting two in-depth case studies: AVFP, which trains young European aid
workers; and FSGT, which trains sports organisers.  The focus of accreditation
therefore lies in the transition from being a volunteer/activist to being a trained
practitioner.
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5.3.3   A number of key issues have been identified in this work:
� There is frequently a tension between the organisational values and the

individual workers’ values in terms of the objectives of the learning
experiences and between the observations of practice and the philosophical
aims of the organisation.

� The time frame in which voluntary sector activities operate is not always
structured around immediate or short term objectives but around long term
values. 

� Learning in non-formal contexts is not necessarily linear in time and space and
not necessarily limited to the objectives of the trainers.

� There are tensions around individualistic approaches to learning and the
recognition of learning, and the social collective values and purposes of most
voluntary organisations.

� There are tensions around the ideal of a volunteer who may be experienced but
not formally qualified, and the increasing need for formal recognition of skills
(and the assurances of quality that go with that) in modern non-governmental
agencies. Formal recognition/accreditation is at the interface of these opposing
and sometimes contradictory needs and ideals.  

� There may be problems about the transfer of formal learning into the non-
formal and informal sector (and not just from the informal to the formal).  For
example, it is clear that professional/vocational skills and ways of working are
not always transferable to roles and functions in the voluntary sector (e.g.
people with very high level formal qualifications transferring to aid work in
third world countries). 

� Similarly, people with high level qualification often learn as much or more
than they teach – thus the notion of transfer between formal and non-
formal/informal is complex  and multi-directional.

� Many of the skills and competences in the voluntary sector field are hidden in
individuals – experience is passed on by word of mouth and focuses on
notions of the best way to achieve things often in very specific circumstances
rather than by formal training so that the competences are not made explicit
and there is not necessarily a perceived need to do so.

� The skills and knowledge gained in aid work and similar situations take very
diverse forms and focus heavily on human commitment; the desire to be useful
manifests itself in complex patterns of learning styles, models and reference
points.  However, a great deal of work has been done in recent years on
developing schemes of classification of the learning that takes place in such
non-formal contexts.

� Some learning is a matter of personality and the development of identity – is it
possible and/or desirable to think of the accreditation of personal
characteristics and attributes?

5.3.4   Key recommendations relating to accreditation for the youth sector:
� It must be flexible and optional
� It must be recognised by society in general as well as by education institutions,

employers and the social partners.
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� It should be ‘easy’: 
o Easy to establish, develop and promote with no heavy

administrative burden either nationally or at European level
o Easy to recognise nationally and at European level
o Clear and ‘readable’ across different contexts for comparative

purposes
o Low cost – the financial aspect should not be a bar to its wide use

� It should be transferable – able to be adapted to different countries, contexts,
and initial, continuing and formal education and training

� It must be descriptive and analytical – more than just a list of headings – the
competences must be accurately described indicating the level at which they
are recognised and must include the creative side of the individual

� It must be enabling – it should provide a springboard rather than a brake on
personal development.  It should include in the first instance a way of
identifying the skills and knowledge developed while guiding volunteers
towards appropriate education and training opportunities.

� It should be technological – for the widest possible dissemination at the lowest
cost, it is essential to make use of modern means of communication.

� It should not be uniform – the learning gained is a very personal matter and
cannot be fitted into a single uniform frame.  

� It should not be compulsory
� It should not be just another European initiative seen as ‘Big Brother’ or very

bureaucratic 
� It should not be too formal (e.g. based on examinations)
� It should not be restrictive: it should not be a closed system but one which is

capable of modification and change; it must allow national diversity and
individual particularity; it must permit flexibility in time and space.

� It should not be inflexible and rigid
� It should not be dependent on particular budget constraints but openly

available
� It should not be elitist: it should not be owned by any one sector (especially

not the universities) but open and available to non-governmental organisations
and any individual professional who wishes to take advantage of it.

5.3.4 Tools
We have not identified any formal tools in the normally accepted sense of the term.
However, many volunteers are supervised in their activities and this model of
teaching and learning based on a kind of coaching/mentoring often organised around
reflection on or de-briefing of particular incidents or problems may offer a forum for
making learning more visible and explicit.  It may therefore be able to be developed
into a site for accreditation of non-formal and informal learning or at least might form
part of such a process.  Where tools of a kind are in use they are often borrowed from
othe sectors.  However, in general there is a great reluctance among the workers and
the young people to analyse learning for the purposes of formal accreditation and
even a reluctance to recognise that learning of the kind that could be accredited has
taken place.
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5.4 Adult education – Socrates adult education and Grundtvig

5.4.1 In this sector there seems to be a problem of too many questions being asked,
too many questionnaires and requests for information, examples of good practice etc.
The organisations involved in this field do not have the time and resources to keep
giving the same information to different people.  There also seems to be some fear of
other people picking up (stealing?) ideas and projects often seem very reluctant to talk
about what they are doing until they have concrete results.  Although sharing
knowledge is currently a fashionable idea, the practice is not common and the benefits
of doing so are not clear to many people. Competition seems to be a common feeling.
In addition, there has been no analysis of Socrates adult education and Grundtvig
projects that particularly focussed on projects relating to accreditation of non-formal
and informal learning so we have begun searching with a clean sheet. 

5.4.2 There is also considerable overlap between ‘adult education’, the ‘youth sector’,
‘vocational training’ and employment initiatives.  However, these fields are often not
defined and rather vaguely described.  Many adult education/Grundtvig projects take
non-formal education (often in the workplace) and aim to develop new job
opportunities for particular groups (often disadvantaged, marginalized or at risk
groups).

5.4.3  A detailed list of the projects identified and analysed is in annexe 7.  The main
purpose of valuing learning in the projects identified was to measure skills and
competences rather than to improve employability per se.  Most of the non-formal
education organisations are concerned to match learning to formal educational
qualifications rather than to employment or for individual empowerment – this is
somewhat surprising from the adult education sector (although of course many adult
education organisations are also concerned with vocational skills and training.  We
were however, a little surprised not to find more attention to accreditation or
recognition aiming primarily to empower individuals given the emphasis in European
and national discourses on active citizenship, social inclusion and so on.  

It follows therefore that making visible learning outcomes seem to be the main
activity of most projects rather than exploring personal constructs, the process of
learning or the nature of learning which is perhaps surprising given the nature of the
sector.

5.4.4    One particular project provided good evidence on valuing and accrediting
prior learning: ESNAL (European Service Network Adults Learning – www.esnal.net
and on the EAEA website: www.eaea.org cf. projects).  Accreditation of prior
learning was a sub-project and the report attempts to give a brief overview of how the
problems are dealt with in a number of European countries, and how the question of
accreditation is related to the structure of both labour market and educational system.
Since the process of developing new systems for accreditation is an ongoing process
in all countries, the report could only be a snapshot of the situation at the end of the
year 2000.  The first year report (1999) focused on national initiatives on validation of
learning in Sweden, Norway, and Finland and includes a list of biographical
references.  The following year, a further  report was published in ESNAL on national
initiatives on accreditation of prior learning in Sweden, Finland, Norway, Denmark,

http://www.esnal.net/
http://www.eaea.org/


20

France, Great Britain, Germany, The Netherlands, Switzerland, and the Baltic States.
It includes a short discussion of the terminology in the participating countries without
an attempt at solving the semantic difficulties; the emphasis is put on the content of
the words used in each separate country in the hope that a description of actual
procedures will be of more use than an academic discussion of terminology.  The
countries are presented with regards to level of policy, organization and best practices,
and with a comparison in the conclusion. Separate reports from the Baltic States are
presented in the appendix.

5.4.5    Most of the projects have developed tools: portfolios, assessment models,
learning modules, guidelines or special tests of various kinds.  However, projects have
been very reluctant to let us have copies of these or have been very pressed for time
and simply forgotten.  It should be remembered that many adult education
organisations are understaffed and often quite small with few staff.

5.4.6 Recommendations
Most of the recommendations proposed by the Youth sector are endorsed by the adult
education sector and since they are set out above (see 5.3.4) will not be repeated here.
However, a number of additional recommendations have been identified:
� Accreditation should be open to every individual
� It should be available at all levels: local regional, national and European
� It should be empowering and enabling – recognising individual learning where

ever and how ever it has been achieved while guiding them towards other new
possibilities for further learning

� Adult education centres should have a permanent possibility to accredit learning.

5.5 Languages

Apart from the traditional certificates such as those from Cambridge, the Sorbonne,
the Goethe Institute and so on which are not covered in this report, there is a long
experience of certificating language learning outside the formal system developed by
the Folk High Schools.  This covers around ten languages and has been updated by
the ICC (International Certificate Conference (www.icc-europe.com).  Considerable
progress has been made in replacing these certificates, first through the Common
European Framework of References and then the European Language Portfolio.

The European Language Portfolio is an interesting initiative for the purposes of a this
project since it is a European framework for the recognition of skills and competences
however they have been acquired .  It consists of a system of 6 levels: breakthrough,
waystage, threshold, vantage, effective operational efficiency and mastery; and 5
skills: listening reading, spoken interaction, spoken production and writing.  It has a
‘language passport’, a ‘language biography’ and a ‘dossier’ – all standardised tools
for the presentation of skills and competences acquired in the formal, non-formal and
informal domains and to facilitate planning and reflection on learning. In addition,
there is a self assessment grid designed to support learners in developing evidence of
their competence at a particular level and to identify further learning requirements and
possibilities.  It is well tried and tested, includes guides and handbooks for tutors and
learners and is underpinned by a quality assurance scheme and a European
accreditation and validation system.  Above all it has legitimacy in its field.  This
might serve as a useful model and set of tools that could be used in other contexts and

http://www.icc-europe.com/
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domains in a European architecture for the recognition of non-formal and informal
learning.

5.6 National initiatives

Our work has identified a number of national initiatives on the accreditation of prior
learning and related matters.  At this stage we have noted them and made contact with
key players in some countries - Norway, France, Belgium, Portugal, Ireland, the
Netherlands, Germany, Romania, Estonia.  More detailed work on these and others
that may be identified will be the main focus of phase 2 of the project.  

It is clear that in a number of countries, the accreditation of non-formal (and
sometimes, but less frequently, informal) learning has been part of recent legislation
most often relating to vocational training but sometimes also adult education more
generally and higher education.  Thus most of these initiatives are concerned with
competences for work and work-based or work-related training. A study undertaken
by CEDEFOP for the Commission (Bjornavold 2000) identified broad models in the
approaches and a more recent survey (as yet unpublished) points to the growing
attention that this work now seems to attract in national governments in most
European countries.  Again, we will examine this data more closely in the second
phase of the project.

6 Overview of activities and preliminary analysis  

Using the template (see annexe 2) for reading the projects and identifying key themes
and useful tools we can identify a number of dimensions and approaches to the
accreditation of non-formal and informal learning.

6.1   What is APEL trying to do?  What is it trying to make visible?

a) The learning outcomes - the results of the learning process
b) The process of learning – how individuals have learned
c) The situated nature of the learning and the learner’s capacity to stand outside the

situation (shades of the idea of the reflective practitioner)
d) The ‘private theory’ or the personal constructs – the theoretical understandings of

a field of practice that the learner may not recognise as ‘theory’
e) Generic/strategic/transferable competences or specific skills and knowledge

6.2 What is the purpose of APEL?  Why?

Two types of purposes are evident in the projects: the individual purpose and the
stakeholder purpose.

6.2.1  Individual purposes: 
� To match the learning to formal education qualifications 
� To match the learning to employment needs
� To empower individuals, enable individuals to understand and demonstrate

their learning (their tacit knowledge)
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On each of these there is a purpose related to:
� entry (to education or work) or to gaining promotion (credit within a diploma

or career improvement at work) 
� for continuity (to continue to progress on the same route) or mobility (change

course, occupational sector, country).

6.2.2 Stakeholder purposes (these could be national govt, local/regional govt or
enterprises):   

� To measure labour force skills and competences 
� To upskill more quickly because shorter training necessary 
� To improve employability and create more flexible labour markets
� To reduce the cost of training

On each of these there may be a tension between:
� the skills that an individual/ group has and the position/salary they

have/receive 
� the internal needs of the enterprise and the needs of the individual (eg over

confidentiality)
� labour force stability and staff turnover
� different enterprises
� an employer’s need to manage the existing workforce as effectively as

possible and the individual’s career aspirations

6.3   Where is APEL taking place?
In general (although there are some notable exceptions), formal accreditation is
mostly taking place for entry to formal qualifications and particularly in:
� vocational/professional areas rather than non-vocational areas (eg management

rather than humanities); 
� more to vocational qualifications than to academic qualifications 
� applied subjects rather than ‘pure’ (eg technology rather than life sciences;

applied languages rather than literature/languages)
� new rather than old professions (eg social work, nursing rather than law and

medicine
� in the university sector there appears to be more accreditation for credit within

post-experience and post graduate professional programmes than for entry to
undergraduate programmes.

6.4 Evaluation/assessment  methodologies
Assessment - how to evaluate the learning - is at the heart of the issue and the debate
about accreditation of non-formal and informal learning in all the sectors. This is
because traditional methods employed for the assessment of formal learning are
deeply rooted in professional, ideological, cultural and national norms and values and
closely tied both to the means of delivery of learning and a model of learning that is
focussed on teaching.  Opening these up to new techniques and approaches involves
shifting the focus from teaching to learning and separating the learning from the
means of delivery, thus rendering inappropriate the traditional means of assessment.
This challenges the norms, values and theoretical frameworks that are the foundations
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of formal systems and the practices of the teaching profession.  A possible way of
presenting this schematically is set out below.    

Type of assessement for
accreditation of non-
formal learning

Learning
theory implicit
in assessment

Examination without
education/training input

Behaviourist Summative
↓

Normative
↓

Observed performance Behaviourist ↓ ↓
Alternative
examination/tests

Behaviourist/
symbolic
processing

↓ ↓

Portfolio of evidence Psychological
construction

↓ ↓

Interview/interactive
process

Situated
learning

Formative Transformative

There are other dimensions to evaluation which have been raised in this phase of the
work: 
� The significance for the institutions and learners of the formality and/or

informality in the processes of evaluation 
� The power dynamic in the assessment process – the extent to which it is a

dialogue and an interactive process  
� The extent to which the process involves self assessment as well as institutional

assessment
Further work is necessary on this analysis and this will be carried out in phase 2. 

6.5 A possible schematic representation of the purposes, players and approaches is set
out below.  Again, this will be reviewed, refined and modified in phase 2 of the
project.
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       Public/Formal
Employment Employment
Education Personal development

Institutional        Self

Personal empowerment Personal empowerment
Outcome related Personal esteem

Process focussed
     Private/Informal

6.6 Who owns and controls the arrangements?

� Education and training institutions – this is the most common
� Employers – single enterprises or collectively
� Occupational sectors/branches professionelles
� Social partners

It is not generally the individual who owns the process, although in some kinds of
arrangements (eg bilan des competences) the outcome of the process is confidential
and owned by the individual and in the advice and guidance model the process is
usually controlled by the individual.  Informal models are most frequent in youth
sector and voluntary sector although these are the most difficult to examine because
they are often so informal that they are not written up or not labelled as recognition of
learning just as part of normal practice.

6.7 Who carries out the accreditation?
In the French practice of bilan des competences it is usually a psychologist; in the
youth sector it is youth workers, social workers or managers of the youth centre; in

Match to:
� Course
� Job
� Occupational

standards

   Structured self
      evaluation

� Bilan des
competences

� Skills audit/
       Appraisal

� Advice
� Guidance
� Counselling
� Therapeutic

models
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employment it is usually some combination of the human resources manager, a line
manager, a specialist in particular field, and (sometimes) the individuals themselves.
In vocational/professional qualifications there is a tension, and some considerable
debate in several countries, between the professionals in the workplace, the social
partners, and the teachers in the formal sector.  In the university sector it is usually the
course director (possibly with other teachers) and a practicing professional from the
relevant field (backed up by a jury or external examiner).

6.8 Terminology
The terminology in this area is something of a minefield.  There are both different
terms used in the same country and the same word used in different languages to
mean different practices (faux amis) and in most countries the language is not stable,
it tends to change as the practice or the legal and administrative definitions change. In
addition different sectors have a preference for different terminology.  For example, in
the adult education sector projects tended to use the term ‘certification’ most
commonly, followed by ‘accreditation’ and ‘evaluation’ for the this activity.  There
seemed to be an underlying understanding that these terms were more ‘serious’ than
‘recognition’, ‘validation’ and ‘credit rating’ or ‘actualisation des competences’. A
special case in this context is ‘self evaluation’.   

We focus here on the French and English terminology although we are aware that in
other languages the issues may be different and we will address some of these in the
second phase of the project.

In English, the term recognition tends to be used as a general or generic word to
encompass informal and formal ways of valuing learning, usually not involving the
award of a qualification or part of one. The terms accreditation of prior learning
(APL) or accreditation of prior experiential learning (APEL) are used to denote the
procedures and arrangements for the formal recognition and the act of formal
recognising, in the case of APL some kind of certificated learning, and in the case of
APEL all forms of non-formal and informal learning.  Certification is not generally
used except as in this last sentence to indicate that the learning arises from some kind
of training programme that leads to a certificate (although this may not be a nationally
approved certificate).  A further complication arises from the use of the term
accreditation to denote the formal approval either of a training course that leads to the
award of a national or nationally recognised qualification, or of an institution (see for
example the Bologna process definition) – it denotes that the course or the institution
has been through some kind of quality assurance procedure and as a result is deemed
capable of delivering what it claims to deliver to an appropriate standard.  Often this
kind of accreditation means that the course or the institution has some form of
national status.  In the UK, the term validation has often been used to denote the
approval processes that a qualification (diploma, certificate, degree) must go through
internally within the training institution or organisation before it can be offered to
learners.  Credit-rating is another term that relates to the formal approval of the
credits and the level of those credits that attach to a particular unit or module, often in
key, core or generic skills (such as IT skills), outside the frame of a particular
qualification but able to be incorporated into a range of different courses and
qualifications.  Assessment is the term generally used to denote the judgement about
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the quality of a learner’s work or learning; evaluation usually means the judgement
about the quality of an education or training course.

In France, the term  certification has two meanings: first it refers to the process of
officially recognising a diploma by the Commission nationale de la certification
professionelle; and second, the award of a diploma (or part of a diploma) by an
officially recognised organisation. In the second sense it denotes the act performed on
behalf of the State by a Ministry or by the Commission that guarantees and gives legal
weight to the knowledge and skills of an individual.  Validation seems to mean the
formal recognition that the learning conforms to the knowledge and skills required for
the award of a particular diploma or part of it. However, in a wider frame there seems
to be considerable debate around the difference between certification and validation
(for example in the French Community of Belgium).  Reconnaissance relates to other
forms of awarding certificates or acknowledging skills, competences, learning, which
might be useful but is not official in the sense that it would not carry with it the rights
and status of an official certificate or diploma.  Evaluation usually refers to the
judgement about the quality of an individual’s learning or performance.  Accreditation
is not normally used.

Clearly much further debate will go on in national systems and much further debate
needs to go on at European level before the terminology can stabilise.  As the adult
education sector have made clear some meanings carry more seriousness and more
weight and others are associated with informality and thus lightweight and these
associations may be significant for the credibility and legitimacy of a European
system.

6.10 General observations:
� It is often thought that for accreditation arrangements, there is a need to separate

the award (certificate, diploma, qualification) from the content of the qualification
(curriculum, occupational descriptors, learning outcomes or however the content
is expressed).  This is a misunderstanding – the reverse is true.  The two must be
kept together in order that the assessors and the candidate can compare his/her
competences to those required for the award of the qualification.  What must be
separated out is the means of delivery, the way of achieving the specified
competences since if this does not happen then the candidate can never achieve
the competences without following the training course leading to it.  However, it
is helpful if the content is expressed in terms of learning outcomes, competences
and skills rather than the traditional description of the teaching input. 

� The way in which qualifications are described varies between occupational sectors
in some cases but certainly between occupational sectors and education and
training courses and organisations.  For transfer between these domains some
common language would be extremely helpful – learning outcomes seems to be
the way forward, although this does not exclude other forms alongside

� There is no evidence of EU transnational projects learning from each and there is
no co-ordination between them. The partners within a project learn from each
other and usually develop some kind of common or shared principles or
recommendations and sometimes some shared tools but mostly they are
comparative and each is rooted in its own national system; there is very little
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learning by outsiders (apart from a formal dissemination event).  They have not
generally set out to develop common tools and even less European wide tools.
They often seem reluctant to share information about what they are intending to
do beyond the summary of the project and when they have concrete results they
dop not seem to have the will or the resources to make these available to others.
Partly this seems to be because they often have to respond to each request
individually – there seems seldom to be a publication (printed or we-based) that
could be made available routinely.  When the people concerned with the project
move on there is often no lasting record (apart from a formal report); in particular
the tools developed are seldom available to outsiders. 

7 Elements of an architecture: some closing remarks

The elements necessary to build a European architecture for the accreditation and
recognition of non-formal and informal learning are:
� A set of principles: a number of these have been identified by the various sectors

in previous sections of this report and will not be repeated here.  However, there
seems to be consensus around some points: accreditation should be located in a
personal or professional development plan; it should be located in a system of
advice, guidance and support (accompagnement); that it should be related to
learning outcomes, skills and competences rather than to the teaching input; and
that it should be light and flexible rather than heavy and bureaucratic. 

� A set of building blocks: some form of measure - credits, levels, a common
language for describing these.  While the ECTS credit based on workload seems
viable there are a lot of problems around the concept of level with a number of
different definitions and number of levels in place or emerging in various
countries which may or may not be acceptable in or compatible with others.

� Tools: handbooks for teachers and learners, organisational models, dossiers,
portfolios, CVs,  IT software and so on – many of these already exist.

� A system of quality: none of the projects identified considered a quality system
for the accreditation of non-formal and informal learning.  The only example is
the European Language Portfolio system.  Most projects were working with others
to develop their own system and quality was wither not an issue or it was taken
care of by the general institutional arrangement for quality assurance in the
organisation conducting the accreditation.

� A consensus around the need for a EU framework: the need for political and
institutional will.  While there seems to be a willingness to work towards a
European architecture among decision makers there is nevertheless some
scepticism about whether it can be achieved.  Most of the projects we have
contacted were generally in favour although they have not given it much thought
as hardly any of them had this as an objective.  In addition, they are generally
people who are already open to European developments.  It was pointed out by
some players that while the decision makers and professional practitioners may
accept that there is a social need for such am arrangement there is very little social
demand even at national level.  
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Annexe 1
Template for database record in the catalogue of projects and
documents

Title:
Author:  Family name First name

   Organisation
Address
Tel no
Fax no:
E-mail

Other authors: Family name, First name
Family name, First name

Contact person (if different): Family name First name
Organisation
Address
Tel no
Fax no
E-mail

Language:    French   [   ]   English  [   ]  
                    Other(s)  [   ]  Which …………………………… 

Format:        Printed    [  ]
         Electronic file  [   ]         Word   [   ]      PDF   [   ]      HTML  [   ]    

       Other …………….
         Web   [   ]  Web address: …………………..

Key words:   Recognition/Reconnaissance    [   ]
Accreditation/Validation           [   ]
Certification/Certification         [   ]

Others ……………..                  …………………
……………..     …………………
……………..    ………………….
……………..    ………………….   

Domain: Formal          [   ]
Informal        [   ]
Non-formal   [   ]

Field: Higher education/ l’enseignement supérieur/universitaire        [   ]
Vocational training/formation professionelle     [   ]
Continuing education/formation continue  [   ]
Adult education/ la formation des adultes/l’education permanente   [   ]
Young people/Jeunesse [   ]
Work-based learning/au lieu de travail/stages [   ]

Subject area/discipline    ……………………..
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Occupational sector/branche professionelle …………………………..

EU programme:   Socrates – ERASMUS       [   ]
     Socrates – GRUNDTVIG  [   ]
     Socrates Other                    [   ]  Which ……………..
     Leonardo                            [   ]
     Youth [   ]
      Other [   ]   Which …………….

Key partners: Universities     [   ]
Vocational training organisations     [   ]     
Enterprises     [   ]   
Adult education centres     [   ]
Voluntary organisations or associations [   ]
Trade unions, social partners                  [   ]
Professional bodies                                 [   ]

Concrete examples of good practice included?    Yes  [   ]    No  [   ] 

Issues addressed/Problematique: 

Methodology:

Impact: 

Any other comments or notes:
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Annexe 2
Template for the analysis of each project - grille d’analyse 

1. What is the purpose of APEL?

1.1 At a systemic level:
� To measure labour force skills and competences
� To upskill the labour force more quickly
� To improve employablity and create more flexible labour markets

1.2 At a local level:
� To match the learning of individuals (or groups) to formal education qualifications

in order to give access or to award qualifications (or parts of qualifications)
[Certification?]

� To match the learning of individuals (or groups) to employment opportunities –
insertion or promotion  [Validation?]

� To empower individuals, to enable them to understand amd demonstrate their
learning (their tacit knowledge) [Reconnaissance? Bilan des competences?]

2. What are APEL arrangements trying to do?  What are they trying to make visible?
� Learning outcomes – the results of the learning process (what knowledge? which

competences?)
� The process of learning itself (how they have learnt)
� The situated nature of the learning (capacity to stand outside the situation (the

reflective practitioner)
� The private theory, the personal constructs

3. Where is APEL going on? In what domains?
� APEL (which definition?) is taking place mostly in vocational/professional

domains and not (or very little) in non-vocational areas (eg literature, history,
physical sciences etc)?

� Mostly in ‘new’ professions (management, social work) rather than ‘old’
professions?

� In youth sector and adult education – mostly about empowering individuals (see
above)?

4. Who are the key actors/stakeholders?

5. Key words that need to be defined:
� Accreditation
� Validation
� Certification
� Recognition
� Evaluation
� Approval
� Credit-rating

6. Tools – examples of different types used in different ways for different purposes
7. Who is doing the accreditation – teachers, managers, professional experts …? 
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Annexe 3
Dissemination and consultation activities to 30 October 2002

EUCEN - Co-ordinator activities:
� Presentation at EUCEN conference in Pecs 16-18 May 
� Presentation to workshop group at conference in Brussels on transparency of

vocational qualifications (Bruges process) 10/11 June; and to plenary session at
meeting of Bruges group in Brussels, 5 September.

� Meeting with NUFFIC (NL), 17 June in Lille
� Université d’été on ECTS and Tuning, USTL, 1-3 July
� DfES in UK – 18 July (HE officer) and 18 September (Vocational training and

lifelong learning officers)
� Université d’été on APEL, Université de Charleroi, 19/20 August
� ECER conference in Lisbon,  12/13/14 September (presentation and seminar with

various EU projects on APEL) 
� Consultation meeting on preparation of the Trends Report (Bologna process),

Zurich, 27 September 
� EUA conference on Accreditation, Zurich, 11/12 October
� Ministry of Education and VOX (adult education association) in Oslo, 10 October

Preparation for phase 2:
� Meeting in Oslo, Norway, 9 October
� Meeting in Vienna 16 October with Italian, French and Estonian universities

EAEA activities where Transfine discussed:

� Discussion with Tony Fitzpatrick, ICC, Brussels 14 May
� Seminar on EU project management, Sinaia, Romania, 20-22 May
� Meeting in Ministry for Education and Research, Bucharest, Romania, 23 May
� European Conference on Adult Education, Strobl, Austria, 8-10 June
� Meeting with Ms. Patricia Wastiau-Schlüter, Head of Eurydice, Brussels, 13 June
� Seminar for adult educators from South Eastern Europe, Brussels, 16-19 June
� Meeting with representative for education and culture, Niedersachsen

representation to the EU, Brussels, 20 June
� Expert meeting on languages, meeting with Commission, Brussels, 25 June
� EAEA Seminar on EU project management, Tallinn, Estonia, 28 June – 5 July
� EAEA Board meeting, Tallinn, Estonia, 6 July
� Meeting with representative for education and culture, Berlin  representation to

the EU, Brussels, 1 July
� Meeting with Mr. Pierre Wanlin, representative for continuous education,

Ministère pour l’Education pour la Communauté Francaise, Brussels, 1 July
� Meeting with representative for education and culture, German Representation to

the EU, Brussels, 23 July
� Discussion with project partners, project ROSLOTRAIN – accreditation for

language teachers on assessment – Brussels, 27 August
� Meeting with Mr. Erhard Busek, Head of the Stability Pact for South Eastern

Europe, Brussels, 3 September
� Adult Learners Week, Bern, Switzerland, 5-6 September
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� EAEA Board meeting, Bern, Switzerland, 7 September
� Discussion with project partners, project Test Forces  – modules on Eastern

Europe on website with self-evaluation – Brussels, 10 September
� Discussion with Carina Abreu, Head of Nordic Folk Academy, Göteborg,

Sweden, 18 September
� Adult education in development cooperation, Stockholm, Sweden, 19 September
� European Language Award, Jury, Bonn, Germany, 20 September
� ERDI seminar, Frascati, Italy, 27-29 September
� Seminar on EU project management, Belgrad, Yugoslavia, 25-27 October
� Thesis Erich Gutekunst on Valuing learning, Université de la Sorbonne, Paris,

France, 30 October
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Annexe 4
Vocational training sector projects

Among the 62 Leonardo projects on our theme in 1995-8, a number were identified as
having approaches and/or tools that might be transferable to other contexts, in
particular at a European level:

� APEL Accreditation of prior experience and learning and soft skills : Dutch
projects : MultiAPEL –“accreditation of prior experience” in the sector of
electronic engineers – “accreditation of achieved competencies – ACC in the food
industry sector

� Accreditation of non-formal learning through new multimedia technologies : Irish
project : TALENT - Training for the Accreditation of Learning at European Level
through new technologies - Austrian project : Syllabus for self-learning –
Accreditation on environmental issues for small and medium sized enterprises

� Accreditation of In-Plant Training - Link to the National accreditation system for
Vocational Education and training-Corporate Agreements: Irish project:
Corporate Agreements for industrial Maintainers regarding technological changes
and flexible skills related to European Accreditation – Dutch project : COMBAT
– Competence based Training in the European process industry

 
� Transparency of Vocational titles and qualifications : Irish project : EUROCERT

– Enhancing Mobility through transparency in Vocational Titles and Diplomas –
Italian Project : Transparency – Vocational Training Diplomas “Value in Labour
Market” – Austrian project : EURO –BAC: Certificate of Vocational Studies as a
European Diploma (Berufsmatur)

 
� Supporting Labour Mobility through the development of Basic Competencies and

Achieved Skills Accreditation: Greek Projects : “Xenofon” seeks to develop
methodologies in the telecommunications sector – “Astrolabe-creating a
qualifications” joint accreditation system for information executives in the
European Union countries

 
� Identification of needs – Accreditation – Certificate of Training and of its

particular Education Modules: Finnish project : “Educational Project for Rural
Tourism Entrepreneurs” – Greek project : “Training through multimedia and
qualifications assessment in the food and beverage industry”

Of 208 projects in 1999, the search identified 40 that met the criteria for selection and
on the basis of the project description, we identified 14 to contact (some successfully
and some still in progress).  .
In 2000 and 2001, with the help of Sebastien Thierry, the Co-ordinator of the theme –
Transparency, Assessment and Validation of Knowledge in Leonardo projects, we
identified 16 projects.
These are set out in the following tables.
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Année 1999 – Projets Leonardo I ayant pour thématiques principales :
Evaluation et validation des compétences – reconnaissance et transparence des compétences et des qualifications

Pa
ys

Intitulé du projet N° 
de contrat Promoteur/contract

ant

OBJECTIF DU  PROJET

E

FILIÈRES DE
REQUALIFICATIO

N POUR UNE
ADAPTATION AUX

MUTATIONS DU
MARCHÉ

E/99/1/061360
/PI/I.1.1.b/FPI

CONFEDERACION
REGIONAL DE
EMPRESARIOS DE
ARAGON (C.R.E.A.)

Le présent projet, qui est axé sur les profils professionnels en mutation et émergents, se propose d’élaborer un
ensemble d’outils afin d’aider les responsables de la formation professionnelle, les conseillers en orientation et les
gestionnaires de ressources humaines à anticiper les futurs besoins de compétences. Le projet s’efforcera
d’améliorer les techniques utilisées pour évaluer  les compétences, le profil et le potentiel des candidats et
renforcer les systèmes de formation professionnelle en les réexaminant ou en suggérant des modifications des
méthodes de formation et du contenu des programmes d’études.

E

EPSE – LE
SECRÉTARIAT

PROFESSIONNEL
EN EUROPE :

L’ÉVOLUTION
DES

COMPÉTENCES
PROFESSIONNELL

ES ET SON
INCIDENCE SUR

LA
TRANSPARENCE

DES SYSTÈMES DE
QUALIFICATION

ET DE
FORMATION

E/99/2/07260/
PI/II.1.1.a/CO
NT

ASSOCIACIÓ DE
SECRETÁRIES
PROFESSIONALS
(ASSEP)

Aujourd’hui, les secrétaires possèdent des compétences en nouvelles technologies, généralement acquises par la
pratique. Toutefois, à moins de poursuivre leur formation pour atteindre une qualification de haut niveau en
secrétariat, les jeunes qui quittent l’école découvriront, après avoir trouvé un emploi, que les possibilités de
promotion au sein de l’entreprise sont extrêmement limitées. Le présent projet remédiera au problème en élaborant
des moyens permettant une reconnaissance des compétences professionnelles afin de promouvoir le profil
professionnel des secrétaires.

F

OMECA - Outils
et méthodes

d’évaluation des
compétences

acquises

F/99/1/064202
/PI/III.3.a/FPC

CIPES OMECA fait suite au projet Leonardo MECAM (1996) qui avait mis en place une série d’outils pour l’évaluation
des compétences acquises pour les monteurs dans les industries manufacturières (électroménager, construction
automobile, électronique, etc.). Ce projet de démultiplication a pour ambition d’affiner et de développer ces outils,
afin de les transférer à d’autres métiers : référentiel métier, questionnaire pour l’évaluation des aptitudes
comportementales et relationnelles, tests…
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Pa
ys

Intitulé du projet N° 
de contrat Promoteur/contract

ant

OBJECTIF DU  PROJET

F

J’AVANCE –
JEUNES

ARTISANS ET
VALIDATION DE

NOUVELLES
COMPÉTENCES
EUROPÉENNES

F/99/1/062189
/PI/I.1.1.b/FPC

CHAMBRE DES
METIERS DU
NORD

Les membres de ce partenariat transfontalier sont particulièrement sensibilisés à la problématique de la mobilité
des travailleurs. L’objectif de leur projet est de lever les freins à la mobilité liés à l’opacité des systèmes nationaux
de formation et repèreront les différences en termes de qualifications. La démarche de reconnaissance mutuelle
des qualifications nationales débouchera sur un référentiel minimum de formation, commun à tous les partenaires.

F

ENTREPRISE
APPRENANTE :
COMPÉTENCES

ET PROJETS

F/99/1/065763
/PI/I.1.1.a/FPI

I.S.T - Institut
Supérieur de
Technologie de
Vendée

La formation en alternance, qui implique plus fortement l’entreprise par le biais des tuteurs, est un moyen de
garantir la cohérence entre la compétence et le métier. Face à ce constat, les partenaires souhaitent développer
deux guides : un sur le thème des compétences, fournira des indications précises et des éléments de référence et
d’analyse sur la notion de métier, principalement sur les métiers de l’ingénieur ; l’autre sur le thème de
l’évaluation avec une méthodologie d’évaluation des compétences.

I

TRANSPARENC
Y II – VIABILITÉ
DES CERTIFICATS

DE FORMATION
PROFESSIONNELL

E SUR LE
MARCHÉ

EUROPÉEN DU
TRAVAIL ET DE
LA FORMATION

I/99/1/069942/
PI/III.3.a/CON
T

ORGANISMO
BILATERALE
NAZIONALE PER
LA FORMAZIONE
S.C.R.L

Le présent projet diffusera les résultats d’un précédent projet Leonardo visant à promouvoir la transparence des
qualifications professionnelles en Europe. Le projet appliquera la méthodologie résultante aux procédures de
certification des pays partenaires et évaluera sa plus grande pertinence en la comparant aux procédures utilisées
dans les nouveaux pays partenaires. Chacun des partenaires choisira des procédures de certification pour des
filières de formation spécifiques et, en collaboration avec des instituts d’enseignement et de formation, des PME et
des partenaires sociaux directement concernés par les questions de transparence, testera la pertinence de
l’approche TRANSPARENCY.

I

ATHENA –
TECHNOLOGIES
DE POINTE POUR

UNE ÉVALUATION
DES

CONNAISSANCES

I/99/1/069980/
PI/III.3.a/CON
T

TIBERUMBRIA
COMETT
EDUCATION
PROGRAMME -
TUCEP

Le présent projet a pour objectif de diffuser un système élaboré dans le cadre d’un précédent projet Leonardo
appelé TEBE. Les résultats comprendront une méthodologie et un logiciel d’évaluation des connaissances et des
compétences dans le domaine de la biologie. Les activités du projet comprendront la création d’une base de
données sur Internet pour soutenir le système et l’organisation d’une formation pour utiliser celui-ci.
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Pa
ys

Intitulé du projet N° 
de contrat Promoteur/contract

ant

OBJECTIF DU  PROJET

IR
L

TALENT –
FORMATION

POUR
L’ACCRÉDITATIO

N DE
L’APPRENTISSAG

E DANS LE
CONTEXTE

EUROPÉEN AU
MOYEN DES
NOUVELLES

TECHNOLOGIES

IRL/99/1/0711
11/PI/III.3.a/F
PC

DEIS - CORK
INSTITUTE OF
TECHNOLOGY

L’objectif du présent projet consiste à transférer et diffuser un programme de formation élaboré pour les
évaluateurs, les enseignants et les gestionnaires, dans la prestation d’un système permettant l’accréditation de
l’apprentissage préalable résultant de l’expérience (APEL) et de l’apprentissage préalable basé sur le travail
(AWBL) dans le secteur public, privé et associatif. La philosophie sous-jacente consiste à considérer le travailleur
comme un apprenti et le lieu de travail comme un environnement d’apprentissage.

N
L

EKC –
COMPÉTENCES

CLÉS
EUROPÉENNES

NL/00/B/F/PP-
123054

Stichting The Dutch
Alliance

Conformément à “l’agenda d’employabilité”du gouvernement néerlandais, l’objectif de ce projet est de mettre en
œuvre un programme pilote international pour évaluer et certifier les compétences clés des niveaux de base des
postes proposés en entreprise. Géré par un consortium d’organismes néerlandais de formation professionnelle, ce
projet interrogera les entreprises des pays partenaires pour analyser la structure des compétences requises des
représentants syndicaux.

N
L

AAC -
ACCRÉDITATION

DES
COMPÉTENCES

ACQUISES

NL/99/1/0741
03/PI/I.1.1.b/C
ONT

FRIESLAND
COBERCO DAIRY
FOODS - FRICO
CHEESE

Le projet AAC a pour ambition d’élaborer et de tester un système facile à gérer, qui permettrait aux entreprises
d’accréditer les compétences obtenues par les travailleurs au cours de leur vie active ; l’objectif consiste non
seulement à renforcer la position et les perspectives d’emploi de la personne mais également à améliorer les
stratégies de formation de l’entreprise en proposant une méthode de comptabilité du capital humain. Le projet
utilisera le concept de « l’évaluation indépendamment du plan d’études » pour concevoir et élaborer des
procédures visant à l’accréditation des compétences aux normes nationales et sectorielles.

P

SHARP -
QUALIFICATIONS

POUR UNE
PRODUCTION
FORTEMENT

AUTOMATISÉE ET
RATIONALISÉE

P/99/2/07007/
PI/II.1.1.b/FP
C

CEISET-CENTRO
DE EMPRESAS E
INOVAÇÃO DE
SETÚBAL

Le présent projet a pour objectif d’élaborer un modèle efficace et aisément transférable de formation continue en
technologies de pointe, comme l’automatisation industrielle, à l’intention de manœuvres et d’ouvriers qualifiés
employés par des PME dans la modernisation de leurs systèmes de production face à une concurrence croissante.
Les partenaires concevront, testeront et diffuseront une solution de formation comprenant des recommandations
méthodologiques, un programme principal, des supports pédagogiques et des procédures d’évaluation.
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Pa
ys

Intitulé du projet N° 
de contrat Promoteur/contract

ant

OBJECTIF DU  PROJET

P

CERTIFICATION
DES

COMPÉTENCES
PROFESSIONNELL
ES ACQUISES PAR
LA FORMATION À

DISTANCE

P/99/1/075264
/PI/I.1.1.b/CO
NT

CONFEDERAÇÃO
GERAL DOS
TRABALHADORES
PORTUGUESES -
INTERSINDICAL
NACIONAL CGTP -
IN

Le succès de la formation à distance exige la mise en place de parcours formatifs de qualité et, plus encore, le
développement d’outils pour la validation et la certification des compétences acquises. La première phase du
projet analysera les expériences de formation à distance des pays partenaires, ainsi que les méthodologies de
validation et de certification. Dans la deuxième phase, les partenaires identifieront les savoirs et les savoirs-faire
requis dans trois domaines professionnels représentatifs, afin d’établir des référentiels de certification pour
l’élaboration d’instruments de certification.

U
K

KIDSPROG –
PROGRAMME DE

DIAGNOSTIC
INDIVIDUEL DES
COMPÉTENCES

CLÉS

UK/99/1/0781
58/PI/I.1.1.e/F
PI

KNOWSLEY
COMMUNITY
COLLEGE
CHERRYFIELD
DRIVE

L’expérience acquise avec les chômeurs a convaincu les partenaires qu’une évaluation des compétences
individuelles était capitale pour prévoir avec exactitude les besoins de formation en compétences essentielles de
chômeurs non qualifiés et pour planifier un soutien supplémentaire afin de lutter contre les faiblesses spécifiques ;
les bénéficiaires, qui manquent souvent de motivation et de confiance en eux-mêmes, peuvent ainsi tirer
pleinement parti du programme de formation professionnelle choisi pour eux. Trois formules de diagnostic
individuel des compétences clés (KIDS) ont été élaborés dans le cadre du programme Empoyment – Youthstart,
mais n’ont pas été testées dans des organismes européens de formation professionnelle ; le projet KISDPROG
traduira une version et adaptera ces formules pour une utilisation dans les pays partenaires.

U
K

LANDCERT -
CERTIFICATION

DES
COMPÉTENCES
D'ÉVALUATION

DANS LE
SECTEUR

AGRICOLE

UK/99/2/0719
6/PI/II.1.1.a/F
PC

DE MONTFORT
UNIVERSITY
(DMU)

Le présent projet élaborera une structure de certification visant à l’évaluation des compétences dans le secteur
agricole. Cette structure sera inspirée d’un cadre de normes équivalentes pour les compétences professionnelles
spécifiques en production agricole (opérations manuelles et mécaniques), élevage et bien-être des animaux et
utilisation des pesticides agricoles. Le projet doit également réaliser une analyse des compétences et une stratégie
d’évaluation pour deux tâches professionnelles spécifiques, comme la culture du sol, la récolte, la taille et la
préparation au transport, ainsi que le stockage et l’élimination des produits chimiques.
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Anneées 2000-2001 – Projets Leonardo II
Transparency, Assessment and Validation Knowledge

Pays TITLE NUMBER PROMOTER MAIN  THEME

TRANSNATIONAL
EVALUATION AND MODELS
FOR SELF-EVALUATION OF
NON-FORMAL PERSONAL

COMPETENCIES

D/00/C/F/R
F - 8052

Universität Flensburg –
biat-
Berufsbildungsinstitut
Arbeit und Technik

The project relates to priority 6 (Transparency) of Leonardo Programme and aims at developing
new methods for the assessment and validation of competencies, primarily those acquired outside of
formal training systems. It refers to the results of a former Leonardo funded project, which analysed
tacit forms of key competencies and their relevance for new employment opportunities.

ACCREDITATION AND
CERTIFICATION OF WORK

RELATED QUALIFICATIONS
DURING JOB PLACEMENTS

EUR/01/C/F
/PP/ - 84715

International Certificate
Conference e.V.(ICC)

PRACTICERT will develop, test and disseminate a conceptual framework and series of templates
for recognition and certification of skills (including language skills) and key competencies acquires
in transnational work placements, in the hotel, catering and administration sectors. The project both
recognises and builds upon the existing activities of EUROPASS

European Certification of
Management Skills
Acquired by economics
related training and / or
work experience

PP 112 450 Institut für berufliche
Bildung und EDV-
Schulung 

L’objectif du projet est de développer un système de certification européen pour les dirigeants des
PME
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Anneées 2000-2001 – Projets Leonardo II
Transparency, Assessment and Validation Knowledge

Pays TITLE NUMBER PROMOTER MAIN  THEME

H.APP.IN.E.S.S.  –
HOLISTIC APPROACH TO
INVENTING EUROPEAN

STAFF SOLUTIONS

A/00/B/F/P
P - 124059

Zukunftszentrum
Ges.m.b.H

The general aim of H.APP.IN.E.S.S. is to supply EU Career Guidance and Training Institute with a
model which allows to give work opportunities in the ICT dimension to citizens who don’t have any
specific curriculum vitae 

PROFESSIONAL TRAINING
EUROPEAN ENTREPRISES

NETWORK
EU/01/C/F/
NT- 84602

Academie Avignon The project address the needs of craft firms and small enterprises in the validation of workplace
competencies which might not normally be recognised and which might then potentially hamper
any potential promotion or mobility opportunities for individual employees

EUROPEAN FOUNDATION
CERTIFICATE IN BANKING EUR/01/C/F

/TH - 84904

European Bank Training
Network

The aim of the project is thus to establish a structure for accreditation in the financial sector, which
will lead to recognition and acceptance of national training qualification at a European level

VQT –DIALOGUE :
VOCATIONAL

QUALIFICATIONS AND
SKILLS IN EUROPE :
APPROACHES AND

WORKING GUIDELINES
WITHIN SOCIAL DIALOGUE

E/00/C/P/R
F - 91607

Fundacion para la
Formacion Continua
(FORCEM)

L’objectif du projet consiste à comparer différentes approches, traitements et perspectives d’intérêts
dans l’Union en ce qui concerne les systèmes de qualifications et de compétences professionnelles
ainsi que les systèmes d’évaluation et de classification négociés dans le cadre du dialogue social.
Comme valeur ajoutée, le partenariat veut comparer et identifier les idées et les concepts utilisés par
les partenaires sociaux dans leur pratique de relation de travail et de négociation.

COME – COMPÉTENCES
EN COMMERCE

ÉLECTRONIQUE EN
EUROPE

I/00/B/F/PP Istituto Technico
sperimentale “Blaise
Pascal”

L’objectif principal de ce projet est d’établir un lien entre les différents systèmes européens de
formation pour faciliter la reconnaissance et le transfert des compétences des techniciens de niveau
intermédiaire dans le domaine du commerce électronique. Ce projet encouragera la transparence
paneuropéenne et l’alignement des compétences ainsi que leur classification pour faciliter leur
transfert.
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Anneées 2000-2001 – Projets Leonardo II
Transparency, Assessment and Validation Knowledge

Pays TITLE NUMBER PROMOTER MAIN  THEME

MEDIA MULTI NET
SERVICE –

INSTRUMENTATION D’UN
SYSTÈME DE PRÉ-

CERTIFICATION DE
COMPÉTENCES

LINGUISTIQUES EN LIGNE

F/01/B/P/L
A - 118201

AGERCEL –
Association de Gestion
du Réseau des Centres
d’Etudes des Langues

Ce projet a pour objectif de réaliser l’instrumentation du dispositif de pré-certification/validation de
compétences d’un projet Leonardo antérieur dénommé OPEN SESAME de manière à permettre : la
validation et l’appropriation à grande échelle : des descripteurs de compétence – des critères
d’évaluation des compétences – du système de preuves de compétences – du référentiel de
qualification et de certification des évaluateurs et vérificateurs – du mode de gestion du dispositif –
des reconnaissances ou équivalences croisées des certifications délivrées dans chacun des pays
partenaires.

VAP ET ENTREPRISES F/00/B/P/PP
118103

CNAM – Conservatoire
National des Arts et
Métiers

Le projet prévoit d’apporter des réponses méthodologiques à trois types de problèmes identifiés, à
savoir : l’absence de transparence des dispositifs de valorisation des acquis professionnels (VAP) –
le manque de collaboration entre les acteurs du processus de validation – la difficulté
méthodologique à estimer et à valider les compétences transversales. Le projet a deux finalités :
moderniser et améliorer la qualité /transparence des dispositifs – construire des dispositifs de
reconnaissance des acquis professionnels permettant de reconnaître certaines professions mal
couvertes par le système éducatif initial ou continu telles que le métier de formateur, les professions
liées à l’insertion sociale, le métier d’ingénieur par exemple.

IRFPP –INSERTION,
RECONVERSION ET

FORMATION DU
PERSONNEL DE PROXIMITÉ

DES BAILLEURS SOCIAUX
EN EUROPE

F/01/B/P/PP
118102

DELPHIS IRFPP intègre, dans un domaine spécifique, toute la chaîne de l’identification (référentiels),
l’évaluation (tests de sélection) et la validation (« skill card ») des acquis. Les acquis considérés
intègre les acquis non formels en ce qu’ils se réfèrent à des compétences à ce jour peu mesurées,
formalisées et reconnues. Le concept de skill card, l’élaboration du référentiel de compétences et les
conditions d’utilisation (TIC) seront tout particulièrement intéressants
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Anneées 2000-2001 – Projets Leonardo II
Transparency, Assessment and Validation Knowledge

Pays TITLE NUMBER PROMOTER MAIN  THEME

VALORISATION DE
L’EXPÉRIENCE

PROFESSIONNELLE DANS
LES CURSUS EUROPÉENS DE
TECHNICIENS SUPÉRIEURS

F/01/B/P/PP
118084

Université Robert
Schuman – Srasbourg
III-IUT Strasbourg Sud

Dans ce projet, la finalité générale de valorisation des compétences professionnelles se décline sous
la forme de deux objectifs spécifiques : élaborer un référentiel commun des compétences de
techniciens supérieurs et un outil commun d’évaluation qualitative et de validation de savoirs-faire
techniques et de savoirs-être acquis dans un contexte de travail professionnel (projet, stage, emploi)
reconnus et appliqués par les entreprises et les établissements universitaires – préparer les candidats
à la mobilité à l’aide d’outils pédagogiques élaborés en fonction des attentes identifiées

JUVENES MOBILES F/01/B/P/PP CNAM – Conservatoire
National des Arts et
Métiers

Il s’agit d’identifier, puis de tester un portefeuille de compétences transversales d’accès à l’emploi ;
La problématique de l’identification des acquis non-formels est directement concernée, dans le
domaine fondamental de l’accès à l’emploi. Le potentiel d’ouverture vers une utilisation plus
générale de ce type d’outils est vaste. Autre aspect : ce portefeuille est électronique, d’où des
potentialités de validation à distance de ces acquis.

HOSPITALITY IN
AGRITOURISM : TOWARDS
QUALITY RURAL TOURISM

IN EUROPE

S/01/B/F/N
T - 127012

Uddetorp Agrucultural
Collego

This Network Project intends to enable owners of small (and medium) sized enterprises in
agriculture to follow training courses on the topic of hospitality in agritourism based on a European
approach. There is a large demand for professional training because of strong expansion of rural
family based accommodation due to the decline of traditional agricultural activities (especially
farmers women start up tourism activities as a replacement of their husband business.

EUROPEAN CERTIFICATION
IN VOCATIONAL TRAINING

FOR ELECTRICITY
GENERATION AND

DISTRIBUTION

CZ/00/B/F/
PP
134005

The project is designing training in the field of production and distribution of electricity by partners
in the Czech Republic, Germany and Holland, whereby it focuses on analysis and comparison
aiming at achieving transparency of methods, processes and results of educational programmes in
the field of electricity in the project countries.
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Anneées 2000-2001 – Projets Leonardo II
Transparency, Assessment and Validation Knowledge

Pays TITLE NUMBER PROMOTER MAIN  THEME

MODULAR DISTANCE
LEARNING FOR EUROPEAN

MOBILITY CAREER
COUNSELLORS –

MODILE-EUROCARDO

SK/01/B/F/
PP
142220

The main aim of the project is extension of mobility in education and labour market. Professionally
trained career counsellors could therefore become an important link between the labour market and
training institutions.
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Annexe 5 
Documents collected by EUCEN – relating to the university sector
and other initiatives

Socrates  - Adult education 1996 and 1997 and 1998:
� APEL – Assessment of Prior Experiential Learning, Etienne Bourgeois,

Universite Catholique de Louvain

Socrates  - Adult education 1998:
� DEXAL – Developing a European Credit System for Adult Learners
� Making it work: European Universities and Lifelong Learning.  Dick Taylor,

University of Leeds. Report includes brief section on APEL
� CAPAE – Capabilities for Progression in Adult Education.  University of

Derby
Socrates  - Grundtvig 2000:

� Test Forces – Validation des connaissances et formation aux cultures
europeennes.  Christelle Dorget, Pole Universitaire Europeen de Nancy-Metz
Project summary and information from website 

� Social Inclusion through APEL – The Learners’ Perspective – Jim Gallacher,
Glasgow Caledonian University – national surveys (Finland, UK, France,
Spain), a comparative report with policy recommendations and a learners
guide 

� Adaptation des outils du bilan de comptences aux facteurs culturels –
CROCUS.  Cathy  van de Heyden, Laboratoire et Ecole d’Ergologie de
l’Institut des Hautes etudes de Belgique.  From Competence to Qualification.
Leander Duschl, Volkshichschule Linz PD/EH

Socrates  - Grundtvig 2001:
� ADEPT – Access for Disadvantaged adults to Education through Portfoilio

Techniques.  Ray Coughlan, Cork Insitute of Technology.  PD in contact
� ECTS-LLL – European methodology for accrediting prior experiential

learning in Lifelong Learning.  John Konrad, Leeds metropolitan University.  
� Testing Citizens’ Skills and Knowledge.  Richard Whewell, University of

Strathclyde.  PD asked for details

Leonardo:
� Eurovalidation – USTL – France, England, Scotland, Spain – 1995-8 – reports

and other documents – comparative analysis, models, learner guides,
institutional guides

� Infomodels – a European project for the transparency of qualifications – 1995-
9 – David Handley, QCA (originally NCVQ) 

� Developpement d’un modele commun pour la reconnaissance des
competences acquises – AEFP – 1998

� Tacit forms of key competences for changing employment opportunities -
1998 – 2001 – Wolfgang Hendrich, University of Flensburg.

� Transnational Methods and Models for Self-Evaluation of Non-formal
Personal Competences (Self-evaluation) – 2001-? –

� Accreditation and Certification of Prior learning (APL) Test of a joint model
in Germany (for employees in the catering sector with no recognised
certificate).  
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� Methods for the Identification, Accreditation, Validation of Qualifications,
Skills and Competencies achieved by Non-formal Vocational Training –
Leonardo valorisation report 

Socio-economic research:
� Work experience as and education and training strategy – new approaches for

the 21st century. Toni Griffiths, University College London.  Concerned with
valuing work experince but possible links

� Lifelong learning – the implications for universities. J-P Jallade, Unviersite
Dauphine. In contact – project completed – report received

� University Access Policies for Adult Learners.  Etienne Bourgeois, U C de
Louvain. Project completed – report received

� Competence Evaluation and Training for Europe (COMPETE).  Jo Cullen,
Tavistock Institute, London. Project completed – report received

National reports/actions:
� The framework for higher education qualifications in England Wales, and NI –

QAA
� The national framework for qualifications in England Wales and NI – QCA
� Report of the Northern Ireland Crdit Accumulation and Transfer Systems

(NICATS) Project 1996-9
� Credit Accumulation and Transfer Systems (CATS) conference Proceedings –

June 1998
� How to accredit work-based learning – report of project funded by Department

of Employment - 1992
� Southern England Consortium for Credit Accumulation and Transfer (SEEC):

o Getting to the core of APEL - 1993
o AP(E)L – a quality code for APEL – Issues for Mnagers and

Practitioners - 1995
o APEL – Beyond Graduateness – 1998
o How to do AP(E)L – 2002

� Northern Universities Consortium for Credit Accumulation and
Transfer (NUCCAT) Credit and HE Qualifications – Credit Guidelines - 2002

� Towards a National Framework of Qualifications (3 volumes) – National
Qualifications Authority of Ireland - 2002

� Frameworks of qualifications: a regview of developments outside of the State–
National Qualifications Authority of Ireland - 2002

� Towards an Accreditation Framework, Community and Voluntary
Accreditation Forum, Ireland

� Identification, validation and accreditation of prior and informal learning –
France, 1997 – Michel Feutrie, for CEDEFOP 

� Identification, assessment and recognition of non-formal learning – Portugal –
for CEDEFOP

� CEF Initiative in Belgium (French Community)
� Anrechenbarkeit von Bildung/Zertifizierung – Accreditation of

Education/Certification June 2001 – Workshop - Austrian Ministry involved
PD/EH

� Transparency and Acceptance of Competences relevant in occupational fields
– instruments and Strategies of Implementation (TAK) – Germany

� Norway – various documents – VOX report, CV etc
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� Netherlands – Accreditation of Competencies in Education, Professional
Training and employment - ACCEPT project – NUFFIC - 2002

Institutional handbook, guidelines etc:
� National Open College Network
� University of North London
� University of Central Lancashire
� Glasgow Caledonian University
�  University of Ulster
� Guide pratique – Validation des acquis professionals – Region Nord-Pas de

Calais - 
� Validation des acquis professionals dans l’enseignement superieur – Groupe

de Travail – 1994
� Savoir faire – Faire savoir – L’attestation des competences and Femhors –

Etude exploratoire pour une reconnaissance et une validation de l’experience
acquise sur le lieu de travail dans l’industrie horlogere  - Laurence Marti (CH)

EU documentation and projects:
� ECTS
� ‘Tuning’ – tuning educational structures in Europe
� Diploma supplement
� Certificate supplement
� European CV
� Europass training
� EAQuals Charters
� European Language Portfolio – Council of Europe
� Youth Forum – Non-formal learning – 1999
� Bruges process documents: Oslo (May) , Brussels (July and September)
� Survey conducted by European  Forum on Transparency – Sector and National

Policy questionnaires – responses being analysed by Jens Bjornavold – copies
of returned questionnaire received November 2002

Bjornavold, J (1997) Identification and Validation of Prior and Non-formal Learning
– A discussion paper. CEDEFOP
 
Bjornavold, J (1997) Recognition and transparency of qualifications; the way forward.
CEDEFOP

Bjornavold, J. (2000) Making Learning Visible – Identification, assessment and
recognition of non-formal learning in Europe. CEDEFOP  French and English

Council of Europe (2000) Report of a workshop on ‘Structure and qualifications’ in
the programme ‘Lifelong learning for equity and social cohesion: a new challenge to
higher education’.

Journal articles: numerous
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Annexe 6 
Youth sector contacts and activities

� ESPLAC, a youth association in Catalunya, Spain 

� The Institute of Educational Sciences, Bucarest, Romania

� ARCIRAGAZZI SALERNO, a youth association in Salerno, Italy

� ARBEITERWHOLFAHRT, a youth association in Bonn, Germany

� Ministère de la Justice – Protection Judiciaire de la Jeunesse- (PJJ), Paris, France

� Scouts de France, Paris, France

� FSGT (fédération Sportive et Gymnique du Travail), Pantin, France

� AFVP (Association Française des Volontaires du Progrès), Montlhéry, France

� OFAJ (Office Franco-Allemand pour la Jeunesse), Paris, France

� INJEP Agence Internationale (Institut National de la Jeunesse et de l’Education),
Mary le Roi, france
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Annexe 7  
Adult education sector projects

1. A FINNISH RESEARCH PROJECT OF ADULT EDUCATION
(GRUNDTVIG 2000-2001)

2. ADAPTATION DES OUTILS DU BILAN DE COMPÉTENCES AUX
FACTEURS CULTURELS (GRUNDTVIG 2000 n.86869 )

3. A.C.R.E. – Accroître ses Connaissances pour mieux Répondre à l’Emploi
(GRUNDTVIG 2000 n. 87259)

4. ADEPT *– Access for Disadvanted adults to Education through Portfolio
Techniques 

5. AESAL – Access to European Studies for Adult Learners (34462
GRUNDTVIG)

6. APEL – Accreditation for Prior and Experiential Learning (1996-1999)
7. APL* – Accreditation and certification of Prior Learning (example in German)

(Leonardo)
8. Auto-évaluation et Autoformation : connaissances et compétences pour des

études scientifiques supérieures (GRUNDTVIG 2001 n.89749)
9. Curriculum Guidelines for access programmes into higher education for

underrepresented adult learners (GRUNDTVIG 2002 n.101298.0)
10. DEF – Das Entwicklungsprojekt für die Funktionen und die Bewertung der

Lerntätigkeit (GRUNDTVIG 2001)
11. Development of quality management in adult education by developing self-

assessment process (GRUNDTVIG 2002 101189.0)
12. DEXAL – Developing a European Credit System for Adult Learners (NIACE

ca. 1998)
13. EUROBAC (Leonardo project: premier projet 1996-2000. Après pour

multiplicateurs avec)
14. EUROEDULT (Building a bridge between culture and education)

(GRUNDTVIG 2000 n.88275)
15. Évaluation Électronique Européenne (GRUNDTVIG 2001 n.90123)
16. FROM COMPETENCE TO QUALIFICATION (GRUNDTVIG 2000

n.88348)
17. Herramientas para la Valorización, Desarrollo y Movilización de

Competencias Adquiridas en el Aprendizaje Informal (GRUNDTVIG 2002
n.100085.0)

18. KEYNET Project* (Leonardo)
19. La construcción de la competencia estrategias de orientación y formación para

mujeres con baja cualificación (GRUNDTVIG 2002 n.101134.0)
20. PLEASE – Pre-Learning Experiences and Strategies in Education

(GRUNDTVIG 2002 n.100970.0)
21. Second Chance School (GRUNDTVIG 2001 n.90704)
22. Social Inclusion Through APEL (GRUNDTVIG 2000 88271)
23. TAK (01.111.2001 –30.04.2004)
24. Testing Citizens’ skills and Knowledge (GRUNDTVIG 2001 n.90659)
25. Transmission (GRUNDTVIG 2001 n.89633)
26. Validering (GRUNDTVIG 2001)
27. WOPROKNOW (CEDEFOP 2001)

*Impossible de trouver numéros ou dates de référence.
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GRILLE D’ANALYSE – Adult education projects

PROJECTS 1. A FINNISH
RESEARCH …

2.ADAPTATION DES
OUTILS …

3. A.C.R.E. 4. ADEPT 5. AESAL 6. APEL

THE PURPOSE :
Systemic level

� to measure skills and
competences

� to upskill the labour force more
quickly

� to improve employability and
create more
flexible labour market

� � 
� 

� 

� � 

� 

Local level
� to match learning to formal education

qualification
� to match learning to employment

opportunities
� to empower individuals � 

� 

� 

� 

� 

� � 
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TO MAKE VISIBLE :
� learning outcomes
� process of learnin itself
� situated nature of learning
� the personal constructs

� 
� 

� 

� 

� 

� � 

� 

Domains
� vocationa/professional areas
� non vocational areas
� new professions
� ‘old’ professions
� youth sector and adult education � 

� 

� � � � 
Actors Finnish folk high

school
Laboratoire d’Ergologie
(ULB)

IT, ES, FR
Education/+orga
nisations

Key words
� accreditation
� validation
� certification
� recognition
� evaluation
� approval
� credit-rating
� actualisation  des compétences

� 

�         
� 

� 

� � 

� 

� 

� 

� 

� 

Tools Learning-to-learn
test package

Bilan Portfolio audio
and video
methods

Self-access
learning modules

Portfolios,
existing
conventional
assessment

Who validates skills and competences Centre for
Educational
Assessment (Un. of
Helsinky)

Centre Interistitutionnel
de bilan de Compétences Education/trainin

g and community
organisations
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PROJECTS 7. APL 8. AUTO-
EVALUATION…

9.CURRICULUM
GUIDELINES

10. DEF
11.DEVELOP
MENT OF
QUALITY …

12. DEXAL

THE PURPOSE :
Systemic level

� to measure skills and
competences

� to upskill the labour force more
quickly

� to improve employability and
create more
flexible labour market

� 
� 

� 

� 

Local level
� to match learning to formal education

qualification
� to match learning to employment

opportunities
� to empower individuals

� � 

� 

� 

� 
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TO MAKE VISIBLE :
� learning outcomes
� process of learnin itself
� situated nature of learning
� the personal constructs

� � 

� 

� 

� 

� 

Domains
� vocationa/professional areas
� non vocational areas
� new professions
� ‘old’ professions
� youth sector and adult education

� 

� � � 
Actors Universités (FR, IT,

ES, PL)
Adult Education
Organisations

Adult Education
Centers (FI, SW,
IR)

Key words
� accreditation
� validation
� certification
� recognition
� evaluation
� approval
� credit-rating
� actualisation  des compétences
� self-evaluation / self-training

� 

� 

� 

� 

� � 

� 

� 

Tools APL – method
(EVTA model)

Seminars,
meeting, trianing
and guidance

Set of guidelines
and procedures

Who validates skills and competences Chamber of
commerce

Small teams of
adult educators
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PROJECTS 13. EUROBAC 14. EUROEDULT 15. EVALUATION
ELECTRONIQUE
EUROPEENNE

16. FROM
COMPETENCE
TO …

17.
HERRAMIEN-
TAS PARA…

18. KEYNET

THE PURPOSE :
Systemic level

� to measure skills and
competences

� to upskill the labour force more
quickly

� to improve employability and
create more
flexible labour market

� � � � 

� 

Local level
� to match learning to formal education

qualification
� to match learning to employment

opportunities
� to empower individuals

� 

� 

� � � 

� 
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TO MAKE VISIBLE :
� learning outcomes
� process of learnin itself
� situated nature of learning
� the personal constructs

� 
� 

� � � 

� 

Domains
� vocationa/professional areas
� non vocational areas
� new professions
� ‘old’ professions
� youth sector and adult education

� 

� � � 

� 
� 
� 

� � 
Actors Education and

culture
organisations

Institutes de culture,
universités,
académies

Education
organisations (FR,
DE)

Institutes de
culture,
Académies,
Universités

German,
Greece,
Sweden, UK

Key words
� accreditation
� validation
� certification
� recognition
� evaluation
� approval
� credit-rating
� actualisation  des compétences
� self-evaluation / self-training

� 

� 

� 

� 

� 

� 
� 
� 

� 

Tools Teaching and
learning Material

Domains, Units and
Credit Value table

8 modules of self-
evaluation

Exemples of
certificates

Trainer’s,
assessment,
best practice
guides

Who validates skills and competences An agency National
gouvernemnts
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PROJECTS 19. LA
CONSTRUCCION
…

20. PLEASE 21.SECOND
CHANCE
SCHOOL

22. SOCIAL
INCLUSION…

23. TAK 24. TESTING
CITIZENS’…

THE PURPOSE :
Systemic level

� to measure skills and
competences

� to upskill the labour force
more quickly

� to improve employability and
create more
flexible labour market

� � 

To establish the
nature and the
exrtent of APPEL
activity

� � 

Local level
� to match learning to formal education

qualification
� to match learning to employment

opportunities
� to empower individuals � � 

To establish the
extent to which
processes of
APPEL are linked
to processes of
social inclusioon

� � 
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TO MAKE VISIBLE :
� learning outcomes
� process of learnin itself
� situated nature of learning
� the personal constructs

� 
� � 

� � 

Domains
� vocationa/professional areas
� non vocational areas
� new professions
� ‘old’ professions
� youth sector and adult education � � � 

� � 

� 

Actors Ass. Européenne des
Villes des Ecoles de
la deuxième chance

EN, FI, FR,ES Transnational
group of
experts

Key words
� accreditation
� validation
� certification
� recognition
� evaluation
� approval
� credit-rating
� actualisation  des compétences
� self-evaluation / self-training

� � 

� 
� 

� 

� 

� 

� 
Tools Tools to accredit

informal learning
Innovative teaching
methods

Interviews with
learners

Méthodes
nouvelles

Portfolio tests

Who validates skills and competences Each partner Teachers
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PROJECTS 25.
TRANSMISSION

26. VALIDERING 27. WOPROKNOW  

THE PURPOSE :
Systemic level

� to measure skills and
competences

� to upskill the labour force
more quickly

� to improve employability and
create more
flexible labour market

� 

� 

Local level
� to match learning to formal education

qualification
� to match learning to employment

opportunities
� to empower individuals

� 

� 

� 
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TO MAKE VISIBLE :
� learning outcomes
� process of learnin itself
� situated nature of learning
� the personal constructs

� 
� 

� 

Domains
� vocationa/professional areas
� non vocational areas
� new professions
� ‘old’ professions
� youth sector and adult education � � 

Actors Education and culture
organisations

All the municipality
in Sweden

Key words
� accreditation
� validation
� certification
� recognition
� evaluation
� approval
� credit-rating
� actualisation  des compétences
� self-evaluation / self-training

� 
� 

� 

� 
� 

Tools 50 tests

Who validates skills and competences Higher education
Institutions

Kompetens Centrum
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